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• The Ofsted Report 
• The IQM self-evaluation Report 
• Report and experience from my previous visit 
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Evaluation of Annual Progress towards the Flagship Project 

 
Flagship Project: To create a fluid approach to meeting the needs of children with 

complex SEND. 

 
The project is in its third year and has clearly met its initial objectives to develop a 
long-term sustainable Nurture Group provision, which meets the needs of children with 
complex SEND across the primary age. They have provided these pupils with a safe and 
happy learning environment that feels like home and highly personalised to meet each 
child’s individual needs and interests. These children were destined for special school 
provision but sadly these schools have felt unable to meet their complex needs. This 
has meant that the Prince Albert nurture provision had had to adapt, as the children are 
now older and need different provision and adaptations. The demand for places is 
extremely high, as the success and reputation of the Nurture Group has ensured 
parents want this incredible support. This additionally brings a sadness as there are 
children the mainstream classes who would also benefit, but the provision is capped at 
9. Therefore, they have also endeavoured to raise the profile and provision of the 
bottom 20% in every lesson, and in every classroom. The values and pedagogy of the 
Nurture Group is far reaching across the school.  
 

Summary of Targets from 2021-2022 
 
Target 1: To continue to develop Nurture Group provision in line with the 
inclusive strategic vision.  
 
The success of the Nurture Group model has been shared with Lead Practitioners across 
Prince Albert Community Trust. The other four primary schools have replicated their 
Nurture Group based on the Prince Albert model of good practice. They have been 
sensitive that simply replicating the Nurture Provision is not enough as the cohorts 
have a recognisable difference in need. The newest Nurture Provision in the Trust has 
an emotional and social and mental health need-based focus, and they have adapted the 
provision to meet this, even though this has taken a great deal of research and personal 
investment of time. I have great confidence that through the skills of the highly talented 
Prince Albert School staff, complex SEND needs across the Trust can access the same 
quality and standard of highly personalised provision. Their success has been nationally 
accredited and celebrated as the ‘Provision of the Year 2020’ in the highly esteemed 
NASEN awards, and the Headteacher should consider applying for the Young People 
Now Awards as their practice has become the gold standard for everyone working with 
children, young people, and families, and deserve this recognition. The team are 
constantly researching and adopting alternative models and practices as the needs of 
the cohort changes, most impressively in the area of communication. This is also 
extended throughout the mainstream student body as oracy and communication remain 
the focus for every group.  
 
From Spring Term in 2022, all Nurture Groups across the Trust now have a dedicated 
Nurture Group teacher, and Prince Albert have waited patiently for the right candidate 
for their children. Her impact is already visible, manipulating the space of the rooms, to 
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enable students to do table-based work as they grow in independence. Their 
implementation plan is constantly revised, enabling them to further develop their 
provision to mirror the changing needs of the growing children. Parents have 
commented on the security afforded by the consistency in staffing. This consistency has 
ensured that staff have a clear understanding of the children’s rapidly changing needs 
which has absolutely contributed to the excellent support for both pupils and parents, 
to settle back into Nurture Group following the pandemic. The Lead Practitioner for 
Inclusion has continued to carry out further research into alternative provision, 
facilitating continuous reflection of their provision model adopted for their Nurture 
Group. She ensures that the inclusive ethos is inherit in the school’s culture and ethos by 
constantly reviewing and improving practice. It was also exciting to hear of future plans 
to improve the existing outdoor area and the downstairs area. A mud kitchen, a play 
area has already been developed since my last visit but as usual, the school will never be 
satisfied with incremental steps, as they have their sights firmly on what could be. 
 
Target 2: To develop a clear understanding of current good practice models and 
seek outreach support from local special schools and resource base provision.  
 
The Leadership Team has seen the Covid period as an opportunity for staff to train, 
upskill and develop their practice and have truly embraced the time as one of reflection. 
Visits to local special schools have not been possible due to Covid restrictions but there 
has been dialogue across the schools and supported transitions. Staff have received 
specialist training on communication support from the Communication and Autism 
Team and special school support. The strategies gleaned, will be embedded school wide. 
They have identified further training needs in the areas of ASC, managing behaviour, 
and sensory needs, and they will continue to liaise with outside agencies Complex 
Communication and Autism Team (CCAT) the Educational Psychologist (EP) and 
Occupational Therapy (OT), to procure and embed this training. 
 
Target 3: To further develop Nurture Group staff knowledge, skills and 
understanding through an expanding CPD offer for all staff, support staff and 
potentially parents. 
 
The staff working in Nurture Group have received training specific to the needs of the 
children in the group and were able to explicitly express their gratitude for and in their 
professional development. They were also keen to express the impact the training had 
on their increased ability to support their children effectively. This has included training 
provided by the CCAT and special school outreach teams, specifically tailored to meet 
the training needs of support staff, most notably on early communication and strategies 
for children with Autism. Since the lifting of Covid restrictions, the upskilling of parents 
in these strategies is now a priority. Staff have set dates for coffee mornings with 
parents, within the Nurture Group environment during the Summer Term, creating an 
opportunity for discussion, support, and informal training. The newly appointed teacher 
in the Nurture Group has half a day of weekly support from the Lead Practitioner for 
Inclusion, to develop personalised planning and work on a numeracy and literacy 
curriculum, the impact of which is already recognisable. All teachers at Prince Albert are 
expected to play an active role in SEND provision and reviews. This includes the 
Assistant Headteachers who continue to monitor the quality of SEND reviews and One 
Page Profiles and provide extensive training opportunities to establish non-negotiable 



Assessor’s Evaluation for the IQM Flagship Project   
  

© Inclusion Quality Mark (UK) Ltd                                                                                                      2021/2022 

school expectations to enhance the process of the assess, plan, do review cycle. This 
continues to enhance the co-production of plans with parents, and includes the voice of 
the child. 
 
Target 4: To explore the Boxall Profile or alternative assessments and trial their 
suitability for pupils with complex needs within the Nurture Group 
 
The Boxall Profile is currently being trialled by new teacher working in Nurture Group. 
It is an online assessment whose results can advise what type of support each pupil 
needs, providing practical strategies and techniques for the classroom or Nurture Group 
to help them achieve their full potential. They have negotiated a trial and familiarised 
themselves with how it might work effectively in their Nurture Group and other 
complex needs children. Prince Albert Nurture Group Team have agreed to trial the 
assessment profile with a view to using it across the other Nurture Groups within the 
Trust. Current feedback is that it does take a lot of time and due to the complex needs of 
the children, it may not break the success steps down to an appropriate level, or it may 
generate too many areas for of concern. The practitioners are always prepared to 
assess, plan, do review their methods and success, just as they would for their children.  

 
Agreed Actions for the Next Steps in the Flagship Project:  

 
• To develop a clear understanding of current good practice models and seek 

outreach support from local special schools and resource base provision. 
 
• Further develop Nurture Group staff knowledge, skills and understanding. 
 
• To continue to develop Nurture Group provision in line with strategic vision.  
 
• To continue to explore the Boxall Profile and trial in Nurture Group or an 

alternative assessment to meet the needs of the cohort. 
 
Expected impact of the project over the next twelve months: 
 
• Staff will have benefited from the opportunities to visit other schools, both special 

and mainstream, with similar provisions with a focus on increasing communication 
skills. Children will be able to consistently communicate their needs using visuals, 
through adopting best practice from other schools. This will be extended beyond the 
Nurture Group. 

 
• Staff knowledge and understanding on supporting children with sensory 

sensitivities/managing behaviour will continue to be enhanced. Work will have been 
completed with the EP/CCAT to develop an effective system of communication that 
enables children to communicate their needs more effectively. 

 
• Children within the Nurture Group will have a bespoke and personalised curriculum 

that meets their individual needs and supports their individual targets. They will 
have a safe and happy learning environment that is appropriate to their individual 
needs and supports them with their sensory sensitivities. 
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• The Boxall Profile will be trialled and the suitability for assessing complex needs will 

have been evaluated, with further recommendations made or an alternative 
identified. They aim to have one assessment tool to evaluate to measure and track 
children’s progress. 

 
The Impact of the Cluster Group  
 
3.12.21 Total Communication: This was not attended due to the pressures of Covid 
related absences and the pressures on the school.  
 
They currently have plans to attend the next cluster meeting at the Lyndon School on 
curriculum development. They have an excellent approach to these meetings, sending 
the person linked to the topic of the meeting. In this instance it will be the Assistant 
Head Teacher linked to curriculum improvement. The team went to great lengths to 
express the value on these meeting and how previous meeting had been attended, and 
the advice embedded into practice. 
 

Overview 
 
Prince Albert Primary School is a much larger than average primary school which 
Ofsted judged as ‘outstanding’ in February 2015, and clearly retains that standard in its 
every day expectations; the expectations of the staff and pupils is uncompromisingly 
high. Most pupils are of Pakistani or Bangladeshi heritage and speak English as an 
Additional Language and arrive at the school well below expectations in the 
communications area. Prince Albert is within an area of high social deprivation: top 2% 
most deprived wards nationally, they currently support 30% of pupils who are eligible 
for pupil premium funding and 29% of pupils identified as SEND, which is significantly 
above national average. The building feels rich in terms of the environment as such care 
has been taken to maintain a high standard of renovation; modern, sleek, and 
thoughtfully cultured and consistent displays. The children wear their uniform with 
immense pride and the consistency of uniform standards means you are unable able 
identify the disadvantaged. It is important to recognise inclusion does not just stop in 
the nurture provision, and the bottom 20% has become the new ‘buzz term’ as the new 
focus of the team. Everyone understands what this means and what the agenda is. The 
term is used in all areas of the visit today, but it is important to note that this is not a 
static measure; the bottom 20% in one area may not be that of another. The focus is that 
whatever the measure, they will support the minority to achieve with the majority. Even 
though the pressures still exist, Covid seems something of a distant memory as the focus 
is firmly on the future. 
 
There has been a whole school focus on curriculum, moving beyond the catch-up 
agenda, as they are now focused on a stable curriculum for the future. Senior 
Leadership have extended this review to non-core subjects, so that scaffolding, word 
banks, manipulatives and visuals go across every topic. Staff have a clear focus on the 
bottom 20% in planning and target setting in Core and they want to facilitate the 
sharing of this effective practice. Oracy, scaffolding visuals, and word banks, are 
practices evident across the school to support all pupils. Students understand that this 
support is consistent throughout the year groups, ensuring they feel at ease at transition 
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points due to the familiarity of delivery. All students work on the same topic, and so 
effective is the differentiation, the children are unaware that they are being supported 
in different ways. It is not differentiation by outcome. All children are expected to excel 
but the support to get there is individualised. They are acutely aware that their children 
come in with below average communication and language skills and the school 
responds with high quality vocabulary shared through vocabulary grids, displays, word 
banks. The strategies for the most complex communication needs are propelled into the 
mainstream to support all pupils. They have also adapted the curriculum in the Nurture 
Group as now the pupils are older they need more exposure to independent work at 
work stations. Provision is carefully planned through a range of workstations, work 
trays, play areas, sensory play, messy activities, structured learning through 
intervention, individual teaching for short sessions, intensive interaction, attention 
autism activities, emotion coaching, observations or activities to develop relationships 
within the group. This is facilitated by staff’s consistent use of widgets, PECS, and 
objects of reference. The Early Years provision is also focussed on communication led 
play and learning sessions. Social language holds high importance and the creative 
layout and extensive resources allow children to express choice and play an active part 
in communicating their wishes and feelings. All play stations have a need for 
collaboration and team work forcing implicit communication. Every child on my visit 
was engaged in a pair or group unaware that through play they were extending their 
vocabulary and oracy, even at such an early age. This is an extension of the provision in 
the Nurture Group where children will use a range of augmentative and alternative 
communication methods including pictures, symbols, actions, gestures, or buzzers. 
Tapestry is also used to document the small steps and share these with parents.  
 
Assessment opportunities are embedded into the curriculum, but also bespoke 
assessment packages are being trialled for the most complex learners. The school are 
not fearful of disregarding things that do not meet their pupils needs. They stringently 
plan for every child to make personalised progress on their own learning journey and 
ensure that the progress is linked to the outcomes in their EHCP’s or SEN Support 
Provision Plans. They effectively apply the Early Support Development Journal or EYFS 
Developmental Bands to track progress and support planning, which is evidenced 
through a learning journey for each child. They are experts in their field meaning they 
can identify children’s progress which might be seen through them joining in with social 
activities such as breakfast, choosing things that calm them when needed or sharing 
attention with the adults. They appreciate that children’s progress will also be 
demonstrated through their engagement levels or more academic based achievements 
such as reading or developing letter formation. Across the school standards and 
expectations are high. Children are thoroughly prepared for SATS in Year 6, but this is 
done is a supportive, non-threatening way.  
 
The PHSE curriculum remains strong, as each child receives an hour of PHSE and mental 
health curriculum each week and this is non-negotiable, Key qualities such as 
acceptance and tolerance are interweaved throughout the curriculum topics, enhanced 
by discrete lessons where focused learning can take place, such as working with people 
with hidden disabilities. All staff actively promote British Values not only through the 
school values system and daily collective worship but through providing a broad and 
balanced curriculum which works towards preparing pupils for life in modern Britain. 
They chose not to focus on the school one-off days, but the overarching themes of 
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inclusion appear throughout the year. The staff are very aware of the impact of Covid on 
mental health and the impact of restrictions that have meant a limited exposure to 
English and opportunities. The Senior Leadership Team are acting proactively to 
address these gaps and have provided a pastoral support structure that meets the 
children needs. It is well staffed, and the space is warm and inviting. It makes you feel 
safe. Children have been empowered by the lessons that have given them a vocabulary 
and mechanism to discuss mental health and any needs they may have. The increased 
awareness and dialogue of wellbeing has been one gift they have embraced from the 
Covid era. Safeguarding procedures remain highly effective and staff are proactive in 
ensuring that pupils are safe and happy at all times. Their response to the Covid 19 
challenge has so often gone above and beyond to continue to meet the needs of their 
cohort. Their determination and heart remain and now they know their cohort 
intimately, they are relentless in their determination to ensure there is a holistic, multi-
agency approach, such as Early Help to reengage families to ensure they access the 
support they need. During the Covid period staff went to extraordinary measures to 
foster effective, trusting relationships with parents. Parents reported that they saw the 
school as an avenue of support, and the school quickly became the hub of the 
community, offering support directly, or sign posting families to the right agencies. This 
was especially pertinent for the bottom 20% and indeed those with the most complex 
needs. 
 
The Senior Leadership Team understand the need for effective professional 
development, and use support from the MAT, outside agencies and within the staff 
body. Staff are extremely sensitive of the needs of their cohort and aim to upskill every 
person in the academy to be able to provide the best education and outcomes for every 
individual. CPD includes staff at all levels and the inclusive ethos is self-perpetuating. 
Supply staff are quickly inducted into the Prince Albert way and are supported to be 
able to implement the same school wide strategies, standards, and expectations. The 
new teacher in the Nurture Group benefits from one ringfenced afternoon a week with 
the MATS Leading Practitioner for Inclusion. A conversation about adapting the 
environment for learning stations, was quickly turned into action by the team. There is a 
genuine appreciation of the lengths staff go to for the benefit of the pupils in their 
charge. They have been working collaboratively and cohesively to ensure the nurture 
classes also access PHSE, in terms of life skills. They have broken it down to simple 
steps by asking what they want these pupils to be able to achieve independently by the 
time they leave their school, such as putting on shoes, and brushing teeth. The lessons 
are delivered discreetly or embedded into practice. All the nurture pupils have outside 
shoes, where they can practice the removal and putting on of shoes daily with differing 
levels of support. Even the mundane tasks have a measurable purpose, extending to 
both breakfast and dinner which have both a social and communication purpose, 
facilitated by the staff who have benefited from Complex Communication and Autism 
Training packages provided by the authority’s outreach teams. They understand the 
need for parents to also be able to benefit from this support, so they strategies can be 
embedded into the home to further support progression. The team have calendared 
coffee mornings and support sessions to facilitate this. They empathise with parents 
who experience social and cultural isolation when they have child with a disability and 
the staff are doing everything possible to remove the stigma, increase the 
understanding and ensure that these parents re fully included in their child’s school life. 
They describe the identification of SEND in a child as difficult for some parents to accept 
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and they have faced challenge when attempting to put in support. They describe it as 
similar to the experiences the 5 stages of grief, and the families need a lot of support to 
get to the level of acceptance. The team have coined the term ‘to magpie ideas’ and they 
are indeed very clever at picking up ‘shiny new ideas,’ but they also are expertly able to 
embed these ideas for the benefit of the children. 
 
The SEND provision is outstanding. Children do not always stay on the SEN register 
such is the impact of their intervention. Those with complex language needs, due to the 
lack of exposure to English due to Covid, or the EAL home, make rapid progress through 
early intervention. Needs are identified quickly though Early Year’s Wellcom screening 
and other assessment strategies. Interventions are presented as individual, small group 
or whole class sessions, and were happening as part of the school routine during the 
review. Every space was used, every staff member engaged positively with a child. This 
is a no shouting school, so children feel safe and secure which enhances their ability to 
learn. Staff understand that achievement is linked to confidence and self-belief, so the 
culture of praise and recognition is school wide. They recognise their cohort does have a 
unified need for language and communication support and up until Year 4 they teach as 
a group, but from Year 4 they want children to be experts in class led teaching at desks. 
Therefore, more desks appear in classrooms further up the school, as there is a 
combination of desk work, floor work, collaborative play and small groups as teachers 
respond to the different needs in the class. 
 
Transitions are carefully planned, the SENCo and Assistant Heads visit families who 
have declared their children have a special need. Sometimes parents do not disclose due 
to fear, or they simply do not understand what a SEND looks like. A great amount of 
transition work occurs with their families, engaging other agencies where necessary. 
They work with the Area SENCo to ensure a support plan is written and funding is 
received, and support is put in pace whilst they start their journey to attain an EHCP. 
The graduated approach is evident from their start date, and they certainly do not wait 
for funding to initiate the right level of support, it goes beyond money to their moral 
motivation. They have supported one child with an EHCP to transition to a special 
school and one to a mainstream comprehensive. They are ambitious in their approach 
that if they can close the learning gap by the time they leave Prince Albert, then they are 
satisfied they have succeeded. 
 
Leaders have excelled in in bridging the language and communication gap and have 
turned their attention to writing, Training and collaborative planning opportunities 
have been extended to all staff, who in turn have built a bank of resources such as 
scaffolds, visual prompts, words back to ensure all children can be supported to reach 
the same outcome. They use ‘Descriptosaurus’ books to help children expand their 
descriptive vocabulary, experiment with language and sentence structure and build up 
narratives based around settings, characters, and creatures, so they can improve their 
creative writing. They want their children to be vocabulary rich, so they will be able to 
sit at the table as equals in their destination schools. 
 
Their determination for excellence is uncompromising and inspirational and recognised 
by pupils and their parents alike. The pupils were articulate, opinionated, fierce, and 
demanding. They knew exactly what they wanted from their schooling as they had high 
expectation of themselves and the staff. They clearly understand that education unlocks 
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the freedom in their future. They know, and clearly asserted, that they are the doctors 
and scientists of the future. They were able to explain how proud they were of their 
uniform and relate their PA initials to others in the Trust. They had experienced inter-
Trust competitions with other schools and revelled in the rivalry; they want to be the 
best and nothing else will do. They defined their peers as well behaved, kind, and 
inclusive and described traits such as respectful and kind. They particularly noted these 
traits in their prefects, who they felt were always on hand to help and support them. 
They are appreciative of their school environment and their outside equipment. They 
were knowledgeable of events around the world and were confidently telling me about 
assemblies that had addressed difficult topics such as the war in Ukraine. Most 
importantly they loved their learning experience, their classrooms, and their teachers. 
They were so proud that their books were on display at parents evening, so they could 
show their progress to their parents. The children told me the work in class was ‘easy,’ 
but I didn’t feel that this was the case, but more that every child is facilitated to reach 
the intended outcome, they just don’t know it as its embedded in every day practice. 
Pupils know and trust that they can make mistakes and are supported to make different 
choices in the future. Their pride was emanating from every child, as they fought to tell 
me how wonderful their life is at Prince Albert. This truly is their safe place and 
sanctuary.  
 
Parents were eager to express their gratitude for the Nurture Group and the support 
they receive as a family. They like that they can now drop the children at the front door 
of the Nurture House on the adjacent street. They feel that this helps them navigate the 
school journey as they do not have to worry about the school gates and the exclusion 
they can experience. They praised the school for supporting them and their children 
through consistent staffing, consistent support and feel like they are always personal in 
their approach. The parents explained that Prince Albert have been the only stable 
professional influence in their lives since their children were babies and appreciate that 
their life is better at home, due to the stability and skills and communication strategies 
that school have support them with. They describe the tactile, patient, and personal 
relationships the teachers and support staff have. They believe that it is this trust and 
safety afforded through the consistent routines that is the grounds of their success. One 
parent even complained that their child no longer says goodbye and doesn’t look back, 
such is their desire to be in school. They appreciate that the Senior Leadership have 
made the school a nut free school and are constantly working to ensure inclusive values 
are upheld. They are welcoming the coffee mornings, as they are eager for a social 
support circle where they can share their experience and learn from other parents in a 
similar situation. Senior Leadership have described how these parents have been vital 
in supporting other parents who have been reluctant to accept there is a SEN need due 
to fear of social exclusion and judgement. The school has been instrumental in 
supporting the parents needs also, recognising they are not bystanders, they are fully 
involved in the decision-making processes for and with their children. The success of 
parental engagement is additionally hinged on the high levels of commutation. This 
extends across the school as they use a multitude of platforms to share messages.  
 
The SEND Governor is actively involved with the school’s inclusion agenda. Termly 
learning walks are structured to address a focus and the SLT receive a written report to 
action. The Governing Body also insure statutory documents are in effect such as the 
SEND information report. The staff feel extremely supported from all areas of the SLT, 
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from the Head Teacher, the Trust, and the Governors. They truly function as a cohesive 
and effective team. 
 
There has been a visible financial investment from the MAT. The school are creative in 
managing their budget and have invested in resources for their outside area to make it 
truly inclusive. They have designated the outside area as a mud kitchen and sensory 
space. The internal environment of the main school is inviting, magically spacious, and 
boards are filled with displays celebrating pupil’s achievements and work. Despite the 
children in the Nurture Group still needing a specially designed low sensory room, 
including padded walls, and specialist lighting, they have used the space in the Nurture 
House to ensure need are met, whether that be though table led learning or floor play. 
There was a parental request for an interactive whiteboard for the children in this area, 
and this was met with a suggestion that leaders map out the rooms vacated thought PE 
lessons, and the Nurture Group use the mainstream classrooms to access boards, which 
would also further support inclusion, so pupils felt less separate.  
 
The self-assessment was compiled to an exceptionally high standard, and with expert 
delegation and organisation, I bore witness to a spectrum of staff who spoke confidently 
and passionately about their role and responsibility. It is often difficult to identify the 
hierarchy with in the school; the Teaching Assistants undistinguishable from the 
teachers, such is the team ethos at the school. There are so many strategies that I saw on 
my first visit, that I now saw embedded firmly into daily life. Nothing is a gimmick. If it 
works, it is sustained. It was beautiful to hear the hello song and the rainbow or raisin 
reward choice still being used to illicit communication. Everything has a purpose linked 
to their SEND support plans or whole school Oracy. 
 
Conclusion: 
 
Today’s visit was an opportunity to see how far Prince Albert has come in terms of its 
plans and vision, despite the hurdles of dealing with a worldwide pandemic. The new 
government papers with the rhetoric of inclusion and levelling up does not seem 
relevant to this school, as it just summarises what they have been doing every day, it’s 
what they are there for, and they do not need legislation to understand and fulfil their 
vital role in the lives of their children. Throughout this report, you will see the word 
consistency; and I believe this is where their secret lies - the same inclusive standard for 
everyone! The whole offer is precise, professional, and importantly, personal: personal 
in its consideration, care, and compassion for the communities most vulnerable. 
Inclusion goes beyond the Nurture Groups to all demographics in need. The school’s 
walls and uniform still camouflage the level of poverty and deprivation these children 
experience. This school is their sanctuary - and should be recognised as such. It was 
overwhelmingly positive experience, and I, like other visitors, leave with the warm glow 
that comes from being treated like family, welcomed warmly, and having our needs met. 
The staff have worked tirelessly, and determinedly to deliver the best in education and 
care for their pupils. Their success is largely credited to the skill, drive, and passion of 
inclusion of this newly created Inclusion Lead, the Team of Assistant Heads and every 
individual who works in and support the school and its pupils. The passion and 
dedication of the Inclusion Lead is awe inspiring. She knows her children and has 
innovated policy and procedure to ensure her standards of inclusion are embedded 
across the school. The whole SLT are hugely talented, and I advocated the investment 
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into NPQs and Master’s Level Apprenticeships, as these staff are the leaders of the 
future. I do not believe staff retention will be an issue for Prince Albert, as staff already 
commute ridiculous distances to be part of this Trust. Put simply, they love their school, 
their children and recognise the investment the Trust has made in them. Last year I 
warned that their resilience, commitment, and vision to refine their provision is 
astonishing as well as frighteningly ambitious, and this has now filtered down to the 
attitudes of the children; they won’t settle for less and they have big dreams. Inclusion 
lies at the heart of the school, and they remain driven by their inclusive moral purpose. 
 
I have no doubt that they will continue to strive for excellence in all areas. I recommend, 
without reservation, that the school be re-awarded the accreditation, and secures 
another year as a Flagship school. I look forward to being their assessor next year and 
feel genuine excitement in where their journey takes them in the next 12 months. This 
team makes you feel anything is possible. 
 
Assessor: Tracy Cockayne 
 

Findings confirmed by Inclusion Quality Mark (UK) Ltd:  
 

 
…………………………………………. 
Joe McCann MBA NPQH 
Director of Inclusion Quality Mark (UK) Ltd 
 

 


